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Stages of Professional Learning Communities (PLC) 
 

I  II  III  IV  
Filling the Time Sharing Personal Practices Planning Developing Common 

Assessments 
What are the expectations for 
meeting as a team? 

What is everyone doing in their 
classroom? 

What should we be doing, and 
how can we lighten the load? 

What does mastery look like? 

 • Sharing practices makes 
instruction transparent – 
serving as a first step toward 
positive patterns of 
interpersonal dialogue. 

• All teachers begin teaching 
roughly the same content at 
roughly the same time in 
roughly the same way. 

• Teachers benefit from the 
planning of others in the 
team. 

• Teams delegate 
responsibilities. 

• Teachers take on different 
responsibilities for sets of 
lessons to share. 

 

• All teachers enter into 
deepest philosophies such as: 
Should the classroom focus 
be on basic skills or on 
applying knowledge in real-
world situations? Which is 
more important: being able to 
get the right answer or being 
able to explain your work?  

• Development of common 
assessments, causes a shift 
from teaching to learning. 
Wrestling with these beliefs 
requires development of 
interpersonal skills for 
working through contention. 
Movement toward joint 
decision-making.  

To move out of Stage 1: 
• set clear expectations 
• identify essential objectives 
• create common assessments 
• use sample agendas, 

suggested team roles, sets of 
adaptable norms 

Suggestions: 
• making collaborative 

decisions around curriculum, 
assessment, or instruction 

• sharing mini-lessons with all 
teachers delivering 

• a shift of focus from 
individual efforts to a 
collective exploration of 
effective instruction 

Suggestions: 
Focus on results by 
• structuring efforts to use 

student achievement data in 
the planning process. 

• Are students learning what 
you want them to learn? 
How do you know? 

 
 

Suggestions: 
• Development of 

standardization of 
measurement to provide 
reliable comparisons.  

• Time spent to study 
assessment of learning vs. for 
learning 

Time spent to study how to 
assess a wide range of outcomes 
with joint evaluation. 

 



Orange County Department of Education: Dr. Dianne DeMille, Mathematics Leadership Initiative (MLI) October 12, 2008 

Adapted from: Graham, P. & Ferriter, B. (2008). One step at a time. National Staff Development Council, 29(3), 38-42. 2 

 
V  VI  VII  

Analyzing Student Learning Differentiating   Follow-up Reflecting on Instruction 
Are students learning what they 
are supposed to be learning? 

Are we reflecting on the right 
questions? 

Which practices are most 
effective with our students? 

Teams shift focus from teaching 
to learning. 

• Team members begin taking 
collective responsibility for 
student success – respond 
instructionally to student 
data 

• Teams move to flexibility in 
approach for intervention 
and enrichment. 

• Teams are engaged in deep 
reflection, tackling 
innovative projects such as 
action research or lesson 
studies. 

• Teams continually explore 
teaching-learning 
connection. 

Suggestions: Teams need 
technical and emotional support. 
• Technically – training on 

data analysis and 
interpretation is needed  

• Structures and tools for 
effective data analysis will 
encourage motivated teams 
developed by results 

• Emotionally – support for 
teachers to spot patterns in 
data related to their own 
students and instruction 

• Safe environments allow 
teachers ability to discuss 
common assessments with 
non-judgmental approaches 
to data 

• Separating the person from 
the practice is essential for 
teams to examine results – 
leaders can support by 
sharing own data 

Suggestions: 
• Develop concrete ways to 

support differentiation. 
• Team develops partnership 

with sister schools of similar 
demographics. 

• Funding is provided for after 
school tutoring by honoring 
teacher talents. 

• Identification of new roles 
for counselors, secretaries, 
teacher assistants, media 
specialists, assistant 
principals, and academic 
coaches. 

• Which instructional 
practices are most effective 
across your team? 

• Are your students able to 
apply knowledge to novel 
problems? 

Suggestions: 
• Offer release-time for peer-

observations or to complete 
independent projects. 

• Cross-team conversations 
create opportunities for 
practices and perspectives to 
migrate school-wide. 

 

 


